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the Basics



Schedule

8:00-8:10- housekeeping/rules- 10 minutes
8:10-9:15- Eligibility: Allison, Derick, Cami
9:15--10:00 SDI (Carin, Andrew, Michele
10:00-11:00- Reading (susan): Allison, Michele,

12:00-12:10: Housekeeping
12:10-1:10: Reading (Susan)
1:10-1:55: SDI

1:55-3:00: Eligibility
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A DECADE OF EDUCATIONAL EXCELLENCE

» You will need to with your
CSDDocs account.

» This is how you will receive

» This is also how you receive
for attendance.

» This link/QR Code will
after the course concludes.
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—rofessional Development Norms

Be Committed
e Be alearner, focused on improving student outcomes.
e Commit to implementing learned strategies and programs with students.
Be Responsible
e Actively participate by engaging and collaborating to accomplish the professional
learning objectives.
Be Respectful
e Allow others to listen.
e Allow others to speak.
e Use technology for the task at hand.

Be Safe
e Take care of your needs.
e Ask clarifying questions.
e Respect all ideas.



MTSS Critical
Components

CSD Multi-Tiered System of Supports (MTSS) Framework

Team-based Problem Solving

27\

CANYONS
School District
Student Achievement
Principles for Academics
and Behavior

* Building a positive school climate involves actively promoting building positive relationships, setting high expectations, and committing to every student's success.

* Equitable education ensures equal access regardless of race, color, national origin, gender, sexual orientation, age, religion, disability, language, or socioeconomic status.
* Ongoing, targeted, quality professional development and coaching supports effective instruction for ALL students.

* Leadership at all levels is vital.

* ALL CSD students, parents, and educators are part of ONE proactive educational system that is
committed to equitable outcomes.
* Evidence-based instruction and interventions are aligned with rigorous standards.

* CSD educators use assessments that are reliable, valid,
and aligned to standards.

* CSD educators use data to measure student progress and
implementation of system supports

and allocate resources.

student needs.

* CSD educators use data to guide instructional decisions,

* CSD educators problem solve collaboratively to meet

Instructional cont
the Utah Core S

School-wide Positi
Interventions and !
(PBIS)

Curriculum maps
pacing guides

Scientifically rese
programs

Standards-based |
reporting

Cognitive Rigor (Dep
Knowledge—DOK]
International Socief

Technology in Ed
Standards (ISTE]

World-Class Inst
and Assessmen!

Federal and state 1
(IEP, 504, ELs)

MTSS Practices for ALL Educators

Teacher clarity (ES: Classroom PBIS Classroom instructi Building Leadership Teams (BLT),

prioritized for instr use data to:

Explicit instruction standards 2, e * Design a tiered system of

A 4 ] P academic and social/emotional
Individual and team ce app ot supports
intentionally inci * Plan professional development
Acq:{ aﬁon, 7 3 e application of evi * Develop CSIP goals and
Application ) instructional p_n‘on monitor progress
Feedback cycle making standards for i * Monitor implementation

Master schedule cc effectiveness across fiers

learning needs:
population

Systematic vocabu Positive teacher-sf

relationships (ES: Instructional Professional
k Learning Communities (IPLC) use
i i data to:
3 il * Design instructional
* Intervention and adjustments needed to ensure
instruction success for all students
: Spe;lal Educ Plan for increasing the intensity.
English Languz of core scaffolds to address
Development social emotional needs of
students as needed
Refer students for
consideration of more intensive:
standardized interventions as
need arises

Structured classroo

(ES: 0.82) Active

Maximizing Oppor Pre-correction (ES
Respond (OTR) (ES » 1
High ratio of positi
feedback (ideally
(ES: 0.75)

Scaffolded Instructi
(SIG) structures (|

Precision requests

Differential reint
0.95)

De-escalation St
PromptiliEy Student Support Teams (SST) use
PBIS Toolbox: datato: y

* Design, implement, and monitor
intervention plans for individual
students whose social/
emotional needs require more
intensive, individualized
supports

Self-monitoring.

Group contin

Token economy

- o Continuous Problem
Teaming Structures  g5jying for Improvement
u used
provide comprehensi for angoing problem solving
for academic and behavior equitable decision making
monitoring. across tiers.

Standardized problem solving
process is used by teams to.
identify, analyze, plan, and
evaluate relevant data in a
timely and consistent manner to:
* ldentify academic and
behavioral risk
* Analyze relevant data in
teams (e.g. BLT, IPLC, SST)
Plan implementation of
academic and behavioral
interventions as student
needs indicate
Monitor and evaluate
effectiveness of academic
and behavioral instruction
across tiers using valid and
reliable data (student and
teacher data)

PuBLIC PRACTICE AND COACHING SUPPORTS

March 2019 - V.8.2




House Keeping

Goalview updates, Dates for file transfer, ESY, Sports Day, Para
Appreciation Night, Middle/high resource going to elementary/middle:
possibly special class teachers



Important Dates:

Beyond the Basics: March 18-20

Para Appreciation Night: April 1

Spring Break: Apr 6- Apr 10

Sports Day: May 7

File Transfer: May 12 and May 13

Last Day of School: May 29

ESY: June 5-June 23 (please see attached)
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Please write all questions
and put them in the
“parking lot”

< %’% =@
Ve
T S
K
=



Eligibility
Beginning to End




Rules and 4
Regulations .

@)

Open you Rules and Regulations book gr \e
Open the document online J
With your group, determine what is neede
to determine eligibility for your classificati
Sticky Notes
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As a school Evaluation Criteria - Utah State Special Education Rules
team, pick a

: 53
classification s 2 .|2|3
] 5 g S|g|«
every week 3 3 § 5 < |2
and review HHHEE El%|a
21818/218 HEHE
iz ) ] ]
requirements.

Developmental Delayed [ —

Consider if behavior is result of inappropriate
classroom management

Student must meet criterial for each of the multiple
disabilities

Other Health Impaired
Orthopedic Impairment

Speech/Language Impairment English language proficiency if appropriate
Traumati Brain Inury

X = Required
C = Must be considered

USOE 9/12
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Data Review for Initial or Re-Evaluation for Luke Skywalker

Contacts
| Data Review {# 1. Data Review [ 2. Print
Data Reviewed: lv Existing evaluation data
v/ Information from parent(s)
¥/ Observations
l¢ Classroom-based assessments
¥/ Other progress monitoring
Items considered: Reasons Refused:
There is no concern about his behavior at this time. He is social| £
Social/Behavioral Assessment: The team discussed his behavior - with other students and will play with his siblings at home. He |=
B llavechonand home = shows no aggression with his behaviors. No new testing is
' y needed at this time.
7/
Y
Parent confirmed that there is no concern for his hearing and
Vision/Hearing Assessments: Team reviewed previous A= that FUKe recently visited his doct.or and his eye prescription
screeners. Luke passed both the hearing and vision screener in [—— remained the same. The team will accept the last hearing and
(C/] 2019 vision screener done by the school. No new testing is needed
' y at this time.
/
VA
Intellectual/Cognitive Assessment: The team reviewed the AS The team agreed that the previous scores match the present
@ testing from the previous eligibility. The student was given the |—— levels of the student and no new testing is required. =
WISC-V as well as UNIT.
| Y
D E
|| Vi
O
Y
5
() Didn't refuse anything at this time.




Factors relevant to this review of existing data:

Academic:

Based on student's classroom assignments and assessments,
Luke has shown difficulty in completing math independently. His
parent has seen him struggle with his math homework at home.
His previous KTEA scores show he is lower in math. The school
team would like to update his math testing to find his knowledge
gap. The school team would also like to assessments in reading
to determine his strengths and concerns.

Adaptive:

The previous testing showed that he struggled with routines and
needed support to be independent at school. Parents reported
that he is more independent at home. The team would like to
see the growth of Luke at school as well as at home.

Communication:

In small groups, Luke has shown that he struggled to
communicate with friends with social communication. The team
showed that he was testing in English and Spanish at his last
eligibility. The school team would like updated language testing
and to determine more specific areas of need. The school team
would also like to complete social testing in the form of
communication.




Determination:

Areas to be Assessed:

Assessment Begins:

On the basis of the data reviewed, the participants have determined:
?

Existing data ARE sufficient to determine continued eligibility and the nature and extent of special education and related services needed.
(Complete Determination of Eligibility form)
® Existing data ARE NOT sufficient to determine continued eligibility and the nature and extent of special education and related services needed.

Intellectual/Cognitive
¢/ Academic
¢/ Communication
Psychomotor
Motor
¥/ Adaptive
Social/Behavioral
Hearing
Vision
Vocational/Transition

01/27/20
Note: Provide parents with Procedural Safeguards and Annual Notifications and obtain new Consent for Evaluation before

administering assessments. At the conclusion of this re-evaluation process, complete a new Evaluation Results Summary
Report and a new Determination of Eligibility form.



Consent Form

| DON'T ALWAYS TEST

o ‘!“.:9
§ )

BUT WHEN 1 DO, | GET THE CONSENT
FORM SIGNED




Written Prior Notice for Free Appropriate Public Education

We are proposing to evaluate/re-evaluate Luke to determine if he has a disability that adversely affects educational
performance and requires special education and related services under the Individuals with Disabilities Education Act
(IDEA). We are proposing this evaluation because there are concerns about the student's educational progress. Although
there may have been interventions implemented, concerns about his/her progress continue.

Concerns that form the basis for this decision:

Include a brief summary of the academic, behavior, speech, language or other concerns. One or two
sentences.

Based on review of previous testing and progress monitoring for student, the IEP team determines that
speech, academic and adaptive testing should be updated to determine eligibility and to identify services
needed for Luke to be successful in his academic setting.

Information and data used to determine areas to be assessed:
Include intervention data for initial evaluations or a brief summary of data reviewed on the re-evaluation data.

Academic:

Based on student's classroom assignments and assessments, Luke has shown difficulty in completing math
independently. His parent has seen him struggle with his math homework at home. His previous KTEA scores
show he is lower in math. The school team would like to update his math testing to find his knowledge gap.
The school team would also like to assessments in reading to determine his strengths and concerns.

Adaptive:

The previous testing showed that he struggled with routines and needed support to be independent at school.
Parents reported that he is more independent at home. The team would like to see the growth of Luke at
school as well as at home.

Communication:

In small groups, Luke has shown that he struggled to communicate with friends with social communication.
The team showed that he was testing in English and Spanish at his last eligibility. The school team would like
updated language testing and to determine more specific areas of need. The school team would also like to
complete social testing in the form of communication.
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Other factors that may affect the assessment:

Vz

You have protection under the Procedural Safeguards and Annual Notifications, a copy of which is included with this notice. If you have any questions regarding this
Notifications, contact the special education teacher at the student's school

Notice in Understandable Language:

Federal regulations require that parents and adult student be provided written prior notice in their native language or other mode of communication to make the info
proposes or refuses to initiate or change the identification, evaluation, or educational placement of your child/you or the provision of a free appropriate public educat
a manifestation determination.

If the native language or other mode of communication of the parent/adult student requires translation:

This notice was translated orally or by other means to the parent/adult student in his/her native language or other mode of communication on:
Parent/adult student verify to translator that he/she understand the content of this notice.

We need your permission to conduct this evaluation. The areas of evaluation and their purposes are indicated on the back of this form. We may not need to evaluate in all areas. Without your
than those indicated below.

Intellectual/Cognitive ¥ Academic v/ Communication Psychomotor
Motor ¢ Adaptive Social/Behavioral Hearing
Vision Vocational/Transition ¢/ Other
Other: Student observations A
V.

e ey N e



Data Review and Consent
should have matching
assessments.

DATAIREVIEW AND CONSENT
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Luke Skywalker, Student

Yoda Smith, Foster Parent

Princess Lea, Case Worker

Padme Amidala, Parent

Darth Vador, Father

Rey, General Education Teacher

Owen Lars, Special Education Teacher

BB-8, LEA Representative

Lando Calrissian, School Psychologist

Copy mailed to parent:  01/22/20

Copy to File

[IDraft

/\ (A\i\\()\b Data Review for Initi

| School District

Data Review

2
Student Name:

Birthdate:

School:

Grade:

Meeting Date:
Current Classification:
Data Reviewed:

Final

al or Re-Evaluation for Luke Skywalker

Canyons School District

9361 S. 300 E. Sandy, UT 84070

Luke Skywalker

1/1/2004

Alta High

9th Grade

01/22/20

Emotional Disturbance

[X] Existing evaluation data
[X] Information from parent(s)
[X] Observations

[X] Classroom-based assessments
[X] Other progress monitoring

Items considered:

Reasons Refused:

Social/Behavioral Assessment: The
team discussed his behavior at school
and home.

There is no concern about his behavior
at this time. He is social with other
students and will play with his siblings
at home. He shows no aggression with
his behaviors. No new testing is
needed at this time.

Vision/Hearing Assessments: Team
eviewed previo eene e

Parent confirmed that there is no
concern for his hearing and that Luke
recently visited his doctor and his eye




Written Prior Notice and Consent for Evaluation/Re-Evaluation for Luke
‘ |CANYONS

Skywalker
School District Canyons School District

9361 S. 300 E. Sandy, UT 84070

1/22/2020

Obi Kanobi

Student Name: Luke Skywalker
Birthdate: 01/01/04

School: Alta High

Grade: 9th Grade

Written Prior Notice for Free Appropriate Public Education

We are proposing to evaluate/re-evaluate Luke to determine if he has a disability that adversely affects educational
performance and requires special education and related services under the Individuals with Disabilities Education Act
(IDEA). We are proposing this evaluation because there are concerns about the student's educational progress. Although
there may have been interventions implemented, concerns about his/her progress continue.

Concerns that form the basis for this decision:

Include a brief summary of the academic, behavior, speech, language or other concerns. One or two
sentences.

Based on review of previous testing and progress monitoring for student, the IEP team determines that
speech, academic and adaptive testing should be updated to determine eligibility and to identify services
needed for Luke to be successful in his academic setting.




Evaluation
Results
Summary

(ERS)



Academic
Source of Data

Date Results Score

¢ [ Other : 1/27/20 Other :
Response to Intervention See Summary
¥ | Kaufman Test of Educational Achievement, 3rd Edition (KTEA III) v | Reading Understanding Composite 1/27/20 Standard Score v 60
¥/ | Kaufman Test of Educational Achievement, 3rd Edition (KTEA III) ¥ | Comprehension Composite 1/27/20 Standard Score 7160
¢! | Kaufman Test of Educational Achievement, 3rd Edition (KTEA III) ¥ | Written language Composite 1/27/20 Standard Score v 45
¢ | Kaufman Test of Educational Achievement, 3rd Edition (KTEA III) v | Sound-Symbol Composite 1/27/20 Standard Score v |61
¢! | Kaufman Test of Educational Achievement, 3rd Edition (KTEA III) v | Decoding Composite 1/27/20 Standard Score 761
¥/ | Kaufman Test of Educational Achievement, 3rd Edition (KTEA III) v | Oral Language Composite 1/27/20 Standard Score v 63
¥ | Kaufman Test of Educational Achievement, 3rd Edition (KTEA III) ¥ | Math Composite 1/27/2020 Standard Score v)55
? ¢ ? :
? ¢ ? :
? 4 ? +
Summary
Math Composite 55 A
M o B T onsrod Detail out in the summary
e The results from the assessment
Sound-Symbol Composite: 61 .
Phonological Processing: 65 L Response to Interventions
Nonsense:Word. Decading: b3 e Be sure to have all documents in the protocols
Decoding Composite: 61 folder

Letter and Word Recognition: 57
Nonsense Work Decoding: 65

Oral Language Composite 63
Associational Fluency: 57

Listening Comprehension: 58
Oral Expression: 59

™)



Oral Fluency Composite: 58
Associational Fluency: 57
Object Naming Facility: 73

Orthographic Processing: 59
Spelling 58

Letter Naming Facility: 75
Word Recognition Fluency 62

Written language Composite: 45
Written Expression: 40
Spelling: 58

Reading Fluency Composite -
Silent Reading Fluency:48
Word Recognition Fluency:62
Decoding Fluency:

Reading Understanding Composite: 60
Reading Comprehension: 65
Reading Vocabulary: 58

Luke was assessed using the KTEA Ill, comparing Luke's academic skills to same age peers. The average standard
Comprehension Composite:60 scores of the KTEA 3 range from 90 -110. Luke shows strengths in object naming facility with a standard score of 73
Reading Comprehension:65 and letter naming facility with a standard score of 75, which are both in the low range. But scored very low in all other
Listening Comprehension:58 areas. He does show individual strength in reading comprehension with a standard score of 65, and in math concepts
and applications with a standard score of 60.

Luke was assessed using the KTE INTERVENTIONS:

academic skills to same age peer ; s s ; ; ; < ; ;
scores of the KTEA 3 range from 1. Math: Incorporated pre-teaching into his schedule during math time with a para-educator during small group time.
2. Math: Guided notes

strengths in object naming facilit

and letter naming facility with a < 3. Math: Calculator on any assignment, with teacher or peer reading all questions

are both in the low range. But sc

|areas. He does show individual st With these interventions, the student made minimal progress with classroom assignments and assessments. Use of a
comprehension with a standard s calculator helped improve time spent on assignments, but did not improve his overall knowledge. See data attached.

concepts and applications with a

M BB



Areas of Evaluation

Cognitive
Source of Data Date Results Score
Universal Nonverbal Intelligence Test (UNIT) 12/08/17
Wechsler Intelligence Scale for Children, 5th Edition 12/09/17
(WISC-V)
Summary

UNIT
Full Scale 1Q (77); Reasoning Quotient (69); Symbolic Quotient (74); Memory Quotient (91); Nonsymbolic Quotient
(85)

Luke's Full-Scale 1Q Score (FSIQ) score on the UNIT (77) falls below age-expectations. His general memory ability is
better developed than his perceptual reasoning ability.

WISC-V
Full Scale 1Q (58); Nonverbal Index (71); Verbal Comprehension Index (45); Visual Spatial Index (78); Fluid
Reasoning Index (69); Working Memory Index (65); Processing Speed Index (69)

Due to Luke's language delay, his score on the Nonverbal Index Score (NVI) is deemed to be a more accurate
representation of his overall level of cognitive development compared to his Full-Scale 1Q score (FSIQ). His NVI of 71
falls within the Very Low range indicating that his cognitive ability level falls significantly below age-expectations. His
visual spatial ability falls significantly below expectations and his fluid reasoning ability falls extremely below age-
expectations.

Luke Skywalker - Page 1 of 6

The Working Memory Index and Processing Speed Index both contain verbally loaded subtests. Thus, Luke's scores
on these indexes might be an underestimate of his working memory and processing speed.

Behavioral
Source of Data Results
Considered - no additional information.
Summary




Communication

Source of Data Date Results Score
Informal Measure of Oral Language Skills Conversational 12/12/19 See below
Language
Sample R b h
Clinical Evaluation of Language Fundamentals-5th Edition Pragmatics 12/12119 Scaled Score 6 emem er to ave
(CELF-5) Profile .
Social Language Development Test - Adolescent 2/1211¢ Standard |nf0 rmal and formal
Score
Clinical Evaluation of Language Fundamentals-5th Edition Core Language 12/19/19 Standard 62 data .
(CELF-5) Score
Summary
December 2019
Luke's oral language skills and social communication skills were assessed

The Clinical Evaluation of Language Fundamentals- 5th Edition (CELF-5) was administered to evaluate Luke's
expressive and receptive language skills in English

Luke is a native speaker of Spanish and his communication skills were assessed in Spanish during his last evaluation
(2016). At that time it was determined that Luke was more proficient in English than in Spanish. Additionally, Luke has
only received instruction in English for the past three years. In a consultation with the Alternative Language Services
team this year, the |IEP team decided that testing Luke in English would provide evidence of his strongest language
skills and that further testing in Spanish is not warranted at this time

On the CELF-5 the following subtests were administered: Word Classes, Formulated Sentences, Recalling
Sentences, and Semantic Relationships. Luke scored as follows (Scaled scores: average=10)

Word Classes- 1

Formulated Sente:

Recalling Sentenc

Semantic Relationships- 7

These scores were factored together for an overall Core Language Score of 65 (standard score: average range 85-
115). These scores indicate that Luke continues to have an expressive and receptive language disorder, but that he
is making progress compared with past testing

The CELF-5 Pragmatics Profile was completed by two of Luke's teachers. Averaging the two ratings, Luke's scaled
score was 6 (9th percentile). Skills rated higher by both teachers were Awareness/Use of Prosodic Cues and
Understanding/Expressing Complex Intentions. Areas that both teachers rated lower were Sharing/Responding to
Reactions and Following Conversational Rituals

In an informal language assessment Luke was able to answer basic functional questions, he named objects and th
functions, was able to compare and contrast everyday objects, and verbally solved simple problems (80%+). Luke
ed with defining grade level academic vocabulary (6/10); comparing/contrasting grade-level, academic
ions/concepts (5/10); and supporting his ideas (5/10)
mple, he was able to relate a narrative with five steps using some C words (first, and then)
but he struggled to use specific vocabulary which led to some loss of clarity, preferring instead to use general nouns
("the guy”, "and stuff", etc.). When asked to clarify, he usually responded, "1 don't know."

The Social Language Dev nent Test- Adolesc administered to further assess Luke's social language
skills. Luke achieved an overall score of 76 with the following skills in the average range: interpreting sodial language,
problem solving, and interpreting ironic statements. These skills were in the below average range: making inferences
and social interaction

The ass nent results indicate that Luke may continue to require specialized instruction in communication in order
to reach academic standards and experience success in school




Hearing
Source of Data

¥ | Hearing screening

Vision
Source of Data
¥ | Vision Screening

Summary

Date Results
01/04/19  [F( Other

= |
(>
= |

Date Results
v | Passed with glasses 10/04/19 Other

= |
= |
= |

Remember to update tier 2 vision screenings if they

have been completed.

™



Parent Input

Evaluation Summary

Parents report: Luke was adopted from Cuba and has been with his
adopted parents since October of 2011. He likes to repair droids. He
has the FORCE!!!!

The IEP team considered all evaluations and data collected.
The team has determined that it does represent a significant
discrepancy in the area of reading comprehension for Luke.
The team analyzed multiple sources of data showing evidence
of unexplained underachievement and a significant lack of
growth even after Luke was provided with intense
interventions over a period of time. Based on the team's
determination, Luke meets the Eligibility requirements for a
Specific Learning Disability in the areas of Reading
Comprehension, Basic Reading Skills, and Math Computation.
His disability is impacting his educational performance which
requires specialized instruction in reading.




Response Discrepancy Observational Data

Observations:
Date  Setting Behaviors Observed Target Comp Measure Other Measure

Summary of
Observation

Other Pertinent
Information

Specific Learning Disabilities Observation Data

The relevant behavior noted during the observation of Luke and the relationship of that behavior to Luke's academic

functioning:
Luke was observed in his math class during instruction time transitioning to independent
practice. He showed on-task behavior during instruction time by keeping eyes on teacher and
nodding along. During transition on independent work, he struggled to follow directions and
took teacher prompting to begin the assignment. Compared to his peers he needed teacher
prompting 5 times to begin the independent work, compared to other students needing 1-2
prompts.

Observation conducted Cushing, Carin

by:

Other pertinent information (such as specialized materials, student focus on instruction, excessive teacher attention

compared to peers)
He asked to use his calculator for the assignment and asked clarifying questions on word
problems. Based on the 5 word problems on his assignment, he asked for support for 3 of
them.

Luke showed that he needed more support compared to his gen ed peers.




Academic Observation Report

Canyons School District
Another measure of achievement for students being considered for the classification Specific Learning Disability is an observation of

the student’s academic performance in the regular classroom setting by a team member other than the regular education classroom
teacher. Record results of the observation below:

Student School

Area(s) of suspected difficulty

Date Time/Length of Observation

Additional Supports

Did the student require specialized instructional materials? Yes

If, yes, describe:

Did the student require excessive teacher attention relative to classmates? Yes

If yes, describe:

Subject Instructional Activity

Environment
Teacher-directed lesson, small group Observing classroom demonstration
Independent practice/seatwork Teacher-directed lesson, whole class

Student led, small group Other.

Task Demands

What is the relationship of the student's behavior in this instructional environment to his/her academic functioning?

Other

Expected Performance (What is the task the students are asked to do and time parameters?)

Other comments/observations/information:

Student Performance

Target student’s performance. (What is target student doing?)

Signature of observer:

CSD Sped 2016




Developmental and Medical History Information
Canyons School District

School: Address:
Contact Two Ways of

Phone: Email:

Fax: Obtaining:
Student: Birthdate: Send with

As per Utah Special Education Rules, a student’s prior medical history regarding specific syndromes, health pa re ntS

concerns, medication, and any information _deemed necessary for pl_ar?nir]g_the student’s educag‘ional O bt a | n tW o wa o
program, may need be on record and considered as part of the multidisciplinary team’s evaluation and y oy
eligibility determination of a disability under the Individuals with Disabilities in Education Act (IDEA). Please . t

include any relevant reports. Additionalinformation may be requested as needed. communication

This information must be provided by a qualified health (medical) professional.
The provider may only provide information consistent with the parameters of his/her Utah professional license.

Developmental History Was there anything remarkable in the student's development? If please explain.

[JYes [ No

Specific Syndromes  Has the student been diagnosed with a specific syndrome? If so, please explain. : . g i
[ Yes [ No Signature of Health Care Professional Name & Title (please print)

Facility:

Health Concerns  Does the student have any specific health concerns? If so, please explain.

[JYes [JNo

Phone:

* Return completed s to the School Contact Individual noted above.

Medications Is the student taking any medication? If so, please list medication and dosage.

[ Yes [ No

What is the expected effect of the medication on classroom functioning?

NOTE: The
signature is
needed

Is there any other information necessary for planning the student's educational program?




Medical History Requirements

How many
categories require
medical history?

O

NOTE: Visual Impairment does not require a medical history, but it does
require the student’s vision history, including a recent eye report from a
qualified eye care professional must be on record.

Which Ones?

Autism

Other Health Impairment
Multiple Disabilities
Orthopedic Impairment
Traumatic Brain Injury

S
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Eligibility (converted) for Luke Skywalker

Eligibility 4 2. Contact Info | 4. Results
. 1. Student Information j» 3. Considerations ' 5. Team Participants
i 1. Student Information
Warnings: 1. ALERT...Please verify that the Date of Meeting_is correct.

Date of Meeting:

02/25/20

Next Re-Evaluati® 02/24/23
Completed By:

Evaluation for Luke Skywalker

. Evaluation |+ 2. Contact Info |+ 4. Observations
Student: Luke Skywall |- 1. Student Info § 3. Evaluation ' 5. SLD Observations
Nickname; Other:

Student Language: Spanish
Interpreter: ?

Case Manager: Cushing, Carin

4 O O O

Teacher: Rodriguez, Ana

Resident District: Canyons School District
Home School: Alta High
Service District: Canyons School District
Service School: Alta High

Date: 02/25/20



O \
@ 3. Considerations N if K y \
Primary Disability Specific Learning Disability ~ % ote: you mar

? Yes ® No Can this disability be primarily attributed to a visual disability? yes fOI' any Of these / \ “/
Yes No Can this disability be primarily attributed to a hearing disability? items, the student [

Yes No Can this disability be primarily attributed to a motor disability? does not qua“fy for - p ith thi
Yes No Can this disability be primarily attributed to an intellectual disability? SLD' 9 % 1S
: o

?
?
?
? Yes No Can this disability be primarily attributed to an emotional disturbance?

? Yes No Can this disability be primarily attributed to an environmental disadvantage? -
? Yes No Can this disability be primarily attributed to an economic disadvantage?

? Yes No Can this disability be primarily attributed to cultural factors?

? @ Yes No Can this disability be attributed to a lack of instruction in reading or math?

?

® Yes No Can this disability be attributed to limited English proficiency?

Luke qualifies as having a Specific Learning Disability in the following areas:
Classification Information: The student does not achieve adequately for the student's age or to meet State approved grade-level
areas, when provided with learning experiences and instruction appropriate for the student's age or State-approved grade-level stand
Attach documentation.
Oral Expression Written Expression Listening Comprehension
¢/ Reading Comprehension Math Calculation Math Problem Solving

The method used by the
LEA to determine the
existence of a Specific
Learning Disability:

Combination (Response to Intervention and Discrepancy)

? Yes @ No Is Luke primarily identified as manifesting any other disabling conditions described in the USOE Special Edu
® Yes No Does the severity of this deficiency warrant special educational placement?
Yes @ No Can Luke's educational needs be addressed without special education services?
Yes @ No Are there educationally relevant medical findings?




VWhat about...



The team discovers that they
need additional assessments in
areas not consented for?

O



Adding Assessments

e Call Parents and discuss possible new
assessments with them.

e Send home new consent with only those
areas marked.

e \When consent is received begin
assessments.

e Complete all assessment within 45 days of
the original consent.



Adding Assessments

The initial evaluation:

a. Must be conducted within 45 school days of receiving parental
or adult student consent for the evaluation, unless the initial
evaluation was requested by DCFS, in which case it must be
conducted within 30 calendar days (53A-15-304.5)




Adding Assessments

The time frame shall not apply to an LEA if:

a. The parent of a student repeatedly fails or refuses to produce
the student for the evaluation; or

b. The adult student repeatedly fails or refuses to participate in
evaluation activities; or

c. A student enrolls in a school served by the LEA after the
relevant timeframe has begun, and prior to a determination by the
student’s previous LEA as to whether the student is a student
with a disability.

d. The exception in Rule 11.D.3.c applies only if the subsequent
LEA is making sufficient progress to ensure a prompt completion
of the evaluation, and the parent or adult student and subsequent
LEA agree to a specific time when the evaluation will be




Adding Assessments

Sec. 300.309 (c)

The LEA must promptly request parental consent or consent of
the adult student to evaluate the student to determine if the
student needs special education and related services, and must
adhere to the 45-school-day evaluation timeframe, unless
extended by mutual written agreement of the student’s parent(s)
or adult student and a group of qualified professionals:

(a) If, prior to a referral, a student has not made adequate
progress after an appropriate period of time as determined by the
LEA when provided appropriate instruction, and

(b) Whenever a student is referred for an evaluation.




What if the team recognizes that the
student needs services in additional
areas, but it is in an area that wasn't
originally tested or consented for on the
eligibility evaluation?

o g HER



What if the student is already “in the club” but needs
more services?

A4 Discuss with IEP team members the concern(s)
A Gather all data in area(s) of concern

If data shows that student’s education is being impacted:

A Discuss concerns with parents

A Create draft IEP or IEP amendment

A Enter information into area of concern’s PLAAFP

A Make sure to include data (“according to...), impact statement, and
RTI data (why are you adding the service).

Add goal(s) in area(s) of concern

Add service minutes for area(s) of concern

Hold a meeting with the entire IEP team and discuss proposed changes

Finalize draft

Obtain signatures

Ctart imnlamentina channae Mmade
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What if a team member is not able to attend the eligibility
meeting?

Before the meeting date, the team member should:

1 Contact parents and discuss the formal and
informal testing that they completed.

Write a summary of their information and send it
home to the guardians.

Send home an excusal form to be signed by the
guardians.

Attach your summary to the excusal form and keep
it with the IEP

Talk with team about your observations and ideas
for the eligibility and IEP.

L O O U



What if a team member
IS not able to attend the
entire eligibility meeting
and has to leave early?



Parent returns the permission to test with all
the boxes checked?

Call the parent for clarification of why they
checked additional boxes.

Give further explanations of why we may not
need to assess in all the areas.

If further, clarification is needed then schedule a
meeting.

Decide as team if the additional areas are
needed.

Reprint a new Consent to Evaluate and send
home.



Parent returns the permission to test with all
the boxes checked?

e Take alook at your data review process and;

o Determine how you can better clarify in the
future why all the assessment areas may
not be needed.

o Ensure that you have well written meeting
notes.

o Ask clarifying questions to parents to check
their understanding of the evaluations and
the process.



Parking Lot Questions:

1.

How do | know that the high school looks at the courses of study that | put in their transition plan? Is that part of their
registration? How can | ensure the students get into those classes?
a. Collaborate with your high school counselors as well as the resource teacher to create a plan. Could they fill
out a “course request” with their transition survey before their IEP meeting?
b.  We are working on tools to create a “4 year plan” for skyward with counselors.
Do we put spelling data on a ERS? How do we then test/show that?
a. You can put spelling data on the ERS. The KTEA has a subtest for spelling. You can’t qualify in just spelling,
but it can give you good information for writing.
b.  AimsWeb has progress monitoring for spelling (does cost money)
When do we mark the rule out for economic/environmental disadvantage?
a. | think as long as they are getting the same access to the services within the school? We will discuss it with
the SEL team and get more information for this question.
Addressing the economic and cultural needs of our students. Barriers of the family. More emphasis on addressing
these issues by utilizing our SEL staff.
a. More information to come
How do | find vision/hearing screeners on Skyward?
a. We are working with IT. At this time, talk to your front office secretary.
OHlI criteria states the student health impairment must require special education AND related services: Do they need
both?
a. More information to come
What do you do if parents have not returned 2nd consent form and could potentially go over 45 days of first consent?
a. You will complete what you have within the 45 days and possibly open a new eligibility timeline. This will be
with a new data review.



Parking Lot Continued..

1.

Make a checklist for each classification with detailed steps for initial and re-eval

a. We will look into how to do this with all the moving parts of the process.

If a child with severe disabilities only knows and speaks Spanish, then where should we begin for reading and communication
goals? English? Spanish?

a. | would consult with ALS to see if they have a recommendation to ensure their second language needs are being met.
On the IEP, start with the basics of language and phonemic awareness.

What do you do for students that are chronically absent/have attendance issues?

a. First try to solve the reason behind the attendance issues: family, friends, struggling with school, part-time job?
Connect with the family and document a possible plan to help support the student when they are in school. Look at the
data while they are in school. How do we address the behavior pattern? Document all of the calls home and how
often the school has reached out to the family.

Initial Evaluation: Data Review? Referral doesn't require a parent signature, how do we detail the review of data for the initial
eval?

a. Typically the schools have a form/system they use during the SST process. You would attach the referral form to the
information from that process. You can use the data review as a tool if your school doesn’t currently have a form. Write
in the data review that it is for an initial.

Meeting Excusal: Need to add a box for “team member left early”

a. Thatis a possibility. We would still need teams to know that the parents have to be informed before the day of the
meeting that a team member may leave early. The team member being excused should have written documentation
about their discussion with the parents. We are discussing why this would need to be utilized.



Thanks!!
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SrecialLY DESIGNED

INSTRUCTION




Specially designed instruction
The legal mandate to make adaptations or modifications to
the content, methodology, or delivery of instruction to address the
unique needs of a child with a disability.

High-leverage practices
A set of professional practices that teachers should
master and use in order to provide effective SDI.

Explicit instruction

An HLP used to provide SDI; an approach
to instruction that is systematic, direct,
engaging, and success oriented.

Intensive instruction
An HLP that refers to the intensity of
instruction or intervention; Decisions
about increasing instructional
intensity are based on progress
monitoring.




HicH-LeveraGe PracTices (HLP)
HTTPS:/ /HIGHLEVERAGEPRACTICES.ORG

High-leverage practices are frequently occuring,
essential educational practices that al special
educators should know how to do. These practices are

evidence based, meaning that they reflect effective
methods that when successfully implemented can
improve results for struggling learners. They also
are broadly applicable across content areas.




Four INTERTWINED AREAS OF PRACTICE

Collaboration
Assessment

Social/Emotional/Behavioral

Instruction




COLLABORATION

HLP 1 - Collaborate with professionals to
increase student success
Gen ed, parapro, support staff

HLP 2 - Organize and facilitate effective
meetings with professionals and families
HLP 3 - Collaborate with families to support
student learning and secure needed services




ASSESSMENT

HLP 4 - Multiple sources of information is used
to develop a comprehensive understanding of
student's strengths and needs

HLP S - Interpret and communicate assessment
info. with stakeholders to collaboratively design
and implement educational programs

HLP 6 - Use assessment data analyze
instructional practices, adjust to improve
outcomes




SociaL/EMOTIONAL/BEHAVIORAL

HLP % - Establish a consistent, orqanized and
respectful learning environment
HLP 8 - Provide positive and constructive

feedback to quide students’ learning
HLP 9 - Teach social behaviors

HLP 10 - Conduct FBA fo develop individual
student behavior support plans




SeLF EVALUATE

Consider the list of Instructional HDL's

On a scale of 1-5 how frequently do you use this
practice?

On a scale of 1-5 how well do you understand this
HDL?







WHAT 1s ExPLICIT INSTRUCTION?

"Explicit instruction is characterized by a series of
supports or scaffolds, whereby students are quided
Jrhrough the Learning process with clear statements

about the purpose and rationale for learning the new
skill, clear explanations and demonstrations of the
instructional target, and supported practice with
feedback unfil independent mastery has been
achieved.” (Archer & Hughes, 2011, p. 1)




ExpLicIT INSTRUCTION: WHAT 1S 1T?

Involves teaching a specific skill or concept in a highly structured
manner.

During explicit instruction, the teacher:

Clearly identifies the expectations for learning
Highlights important details of the concept or skill
Gives precise instructions

Models concep’rs or procedures
Connects new Learning to previousLy learned material




Intensive
Instruction




INTENSIVE INSTRUCTION

This is the practice that refers fo the Infensity
of instruction or intervention

The decision about increasing instructional

intensity is based on progress monitoring.




30-50% of students who receive fargeted

instruction will not respond adequately and will
need more intense instruction

Intensive instruction is based on the process of

instruction and intervention, not the product




QUANTITATIVE CHANGES AND QUALITATIVE CHANGES

Quantitative Qualitative

Change dosage of fime Combine cognitive
Change learning processing strategies

environment fo promote with academic learning
attention and Modify the delivery of
engagement the instruction




>
>
>
>
>
>

Examples could be:

Increase time

Increase frequency of sessions
Decrease group size

Teach routines and/or cues

Check for understanding frequently
Include students in goal setting




INTENSIVE INTERVENTIONS CATEGORIES CHECKLIST

Inensifcation Practie Category 1: Chane ntervntin Dosag or T Intensification Practice Category 2: Change the Learning Environment to Promote Attention and
Engagement

__ Increase daily intervention time. __ Reduce group size.

_ Tnorease duration/mumber of sessions. __ Create homogeneous groups.

_ Torasefrequeny o sesions e, tvice per dy) — Chingetensructionl seing

_ Other:

__ Provide extended instruction (¢, afer school.

_ Other;

— Other,

_ Other,

Ot







34 CF.R. §300.39(s)

- Specially designed instruction means: Adapting, as
appropriate to the needs of an eligible child under
this part, the confent, methodology, or delivery of
instruction—

- (i) To address the unique needs of the child that
result from the child's disability; and

. (ii) To ensure access of the child to the genera
curriculum, so that the child can meet the
educational standards within the jurisdiction of the
nublic agency that apply to all children.




Specially designed instruction means: Adapting, as
appropriate to the needs of an eligible child under

this part, the content, methodology, OR delivery of

instruction—
= | - (i) To address the unique needs of the child that

s result from the child's disability; AND

- (ii) To ensure access of the child to the general
curriculum, so that the child can meet the

educational standards within the jurisdiction of the
public agency that apply fo all children.

iL



Content
What?

Adapting as Appropriate

Methodology

How?

Delivery
Who? Where? When?

The core standards, learning objectives,
and individual student goals

® Move the learner beyond the basics
and encourage higher level thinking

e Engage students to apply what they
learn

® Content and context are consistent
with the theme

Kemp-Design Model
(http://educationaltechnology.net/kemp-
design-model/)

The process through which academic
instruction, social instruction, and
behavioral instruction and
interventions are developed

Instructional design model
Content sequencing and
evidence-based practices

e Instructional strategies and -
learning activities

e Reflective practice

Methodology
and Delivery

The repertoire of resources, supports, and
technologies used to communicate and
interact with students related to
individualized academic and behavior
content to support student learning and
engagement

e Resources (i.e., personnel, materials,
technologies, manipulatives, etc.)

e Supports (i.e., additional time, group
size, multiple representations, etc.)

e Delivery technologies, assistive
technologies, and accommodations

e Reflective practice

are Often
Intertwined




- Specially designed instruction means: Adai'in, as
appropriate to the needs of an eligible child under

this part, the content (what), methodoloqy (how), or

delivewho where, when) of instruction—

e b - (i) To address the unique needs of the child that

- result from the child's disability; and

. (i) To ensure access of the child to the general 4
curriculum, so that the child can meet the
educational standards within the jurisdiction of the
public agency that apply fo all children.




Specially Designed Instruction: What It Is and What It Is Not

Definition: Adapting, as appropriate the content, methodology, or delivery of instruction (i) to address the unique needs of a child that

result from the child’s disability; and (ii) to ensure access of the child to the general curriculum, so that the child can meet the educational
standards within the jurisdiction of the public agency that apply to all children. [§300.39(b)(3)]

In addition to core instruction (supplemental)

In place of core instruction (supplant)

A service

What a teacher does

A place

What a student does

Based on teaching specific skills a student does
NOT have in order to access and make progress in
the general curriculum

Unique instruction written into the IEP that is
provided to the student to allow him/her to
progress toward annual goal(s)

A restatement of the academic content standards
being taught

A commercial program

Specific to the student (individualized)

A schedule

Instruction that allows a student to make progress
in the general education curriculum and close the
gap in academic performance as compared to
his/her general education peers

An excuse for setting low expectations or teaching
below grade level (not making grade level content
available/accessible to students with disabilities)

-

|

N



Specially designed instruction means: Adapting, as appropriate (a service

that is under the supervision of a licensed rofessional. to the needs of

an eligible child under this part, the content (what) , methodology (how) ,

Or delivery (who, where, when) of instruction—

- (i) To address the unique needs (student specific, individualized)
of the child that result from the child's dlsabll.lbased on teaching

that the child can meet the educational standards (instruction that allowsdll

the student o make progress in the general curriculum, close the gp)

within the jurisdiction of the public agency that apply fo al children

sul.emeni'al..




By providing SDI | will.....

Address the unique, student specific needs that result from the child's
disability AND

Ensure access to the general education curriculum (what all students
ge’r) and supplement the general education curriculum with

instruction that allows the student to make progress and to close the
qap in academics performance compared to general education peers.

By providing a service, under a licensed special educator (incLuding
related services),that teaches skills OR provides unique instruction
to allow the student make progress towards annual goals, AND that
appropriately adapts the what, how, who, where, OR when (content,
methodology, delivery) of instruction.




Your turn
Ina group of 3or\...
Read the scenario.

Decided as a group if the service provided is SDI.

If it is why?

If not why?

If not what would make it SDI?

Write answers on 3x5 card and turn it in.




SCENARIO 1- ELEMENTARY
Pancho is a 2nd grade student in a resource math class. The teacher

splits the 8 students into 2 groups focusing on the grade based standard
of solving one and two step word problems within 100. Group 1 is
working with a para on adding and subtracting within 20. Group 2 is
working on using addition and subtraction within 20 to solve one step
word problems with the teacher. Both groups are being color by number
worksheets of addition and subtraction within 20. Students are working

independently and teacher/para is checking answers . Pancho is in group

2 and he is showing that he is not making progress on one step work
problems but does do well on addition and subtraction within 20. The
teacher determines that Pancho needs to be moved back to group 1.




SCENARIO 2 - ELEMENTARY ScHooL
Charley a 4th grade student.in a special class. The th grade
standard being addressed is: students are able to ask and answer
questions referring to the text and inferencing. Charley's group is
working on asking and answering questions about key details. The
teacher is modeling highlighting key details. After modeling,

students work in pairs to ask and answer questions about the text.
The feacher provides specific feedback and praise to students. Data
shows that Charley is not demonstrating proficiency answering
questions. The teacher pulls Charley aside and models think aloud
skills to answer questions about the text. The teacher has Charley
repeat the think aloud and implements errorless teaching.




SceNARIO 3- ELEMENTARY ScHooL
Pancho is a 2nd grade student in a special class. The teacher splits the

8 students into 2 groups focusing on the grade based standard of odd
and even numbers. Group 1 is working with a para on counting to 10.
Group 2 is working on putting objects into groups. Both groups are
using manipulatives. Students are working independently and
teacher/para is checking answers . Pancho is in group 2 and he is

showing that he is not making progress on equal grouping , but does
do well on counting to 10. The teacher determines that Pancho needs
to be moved back to group 1.
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THANks!
More fo come!!!




Schedule

8:00-8:10- housekeeping/rules- 10 minutes

8:10-8:40- Mythbusters- 30 minutes (Michele, Derick, Andrew, Cami)

8:40-8:50- brain break ( Michele, Allison)

8:50-9:50- Standard Based IEP (Carin, Ana, Allison)- 60 minute

9:50- 10:00- break

10:00-10:30-Transition- soft skills- student-led IEP’s, student advocacy (accommodations) (Melany/Linda)
10:3010:50-Review IEP Binder

10:50-11:00- Curriculum table



