


Elementary 
School Beyond 

the Basics



Schedule
8:00-8:10- housekeeping/rules- 10 minutes
8:10-9:15- Eligibility: Allison, Derick, Cami
9:15--10:00 SDI (Carin, Andrew, Michele
10:00-11:00- Reading (susan): Allison, Michele, 

12:00-12:10: Housekeeping 
12:10-1:10: Reading (Susan)
1:10-1:55: SDI
1:55-3:00: Eligibility
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▶ You will need to sign in with your 
CSDDocs account.

▶ This is how you will receive 
relicensure credit.

▶ This is also how you receive 
payment for attendance.

▶ This link/QR Code will close 24 
hours after the course concludes.

Welcome to

Please sign in using the QR Code 
Below or the following link:  



Professional Development Norms

Be Committed
● Be a learner, focused on improving student outcomes.
● Commit to implementing learned strategies and programs with students.

Be Responsible 
● Actively participate by engaging and collaborating to accomplish the professional 

learning objectives.
Be Respectful 

● Allow others to listen.
● Allow others to speak.
● Use technology for the task at hand.

Be Safe
● Take care of your needs. 
● Ask clarifying questions.
● Respect all ideas.





House Keeping
Goalview updates, Dates for file transfer, ESY, Sports Day, Para 
Appreciation Night, Middle/high resource going to elementary/middle: 
possibly special class teachers



Important Dates:
● Beyond the Basics: March 18-20
● Para Appreciation Night: April 1
● Spring Break: Apr 6- Apr 10
● Sports Day: May 7
● File Transfer: May 12 and May 13
● Last Day of School: May 29
● ESY: June 5-June 23 (please see attached)



GOALVIEW



Please write all questions 
and put them in the 

“parking lot”



Eligibility 
Beginning to End



Rules and 
Regulations

○ Open you Rules and Regulations book or 
Open the document online 

○ With your group, determine what is needed 
to determine eligibility for your classification

○ Sticky Notes 



As a school 
team, pick a 
classification 
every week 
and review 
the 
requirements. 



Data Review 





○ Show the written Data Review







Consent Form







Data Review and Consent 
should have matching 
assessments. 







Evaluation 
Results 

Summary
(ERS)



Testing
Academics

Detail out in the summary 
● The results from the assessment 
● Response to Interventions  
● Be sure to have all documents in the protocols 

folder 





Testing
Intellectual



Testing
Communication

Remember to have 
informal and formal 
data. 



Remember to update tier 2 vision screenings if they 
have been completed.  



Summary



Observation



SLD 
OBSERVATION



NOTE: The 
signature is 
needed

Two Ways of 
Obtaining:
1. Send with 

parents
2. Obtain two way 

communication 



Medical History Requirements
How many 
categories require 
medical history?

Which Ones?
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1. Autism
2. Other Health Impairment
3. Multiple Disabilities
4. Orthopedic Impairment
5. Traumatic Brain Injury

NOTE: Visual Impairment does not require a medical history, but it does 
require the student’s vision history, including a recent eye report from a 
qualified eye care professional must be on record.



Eligibilty Form

Check that the date on 
the ERS matches the 
date on the Eligibility 





Note: If you mark 
yes for any of these 
items, the student 
does not qualify for 
SLD! 

What is wrong with this 
form? 

Please double check the 
responses to these 
questions. 



What about...



The team discovers that they 
need additional assessments in 
areas not consented for?



Adding Assessments

● Call Parents and discuss possible new 
assessments with them.

● Send home new consent with only those 
areas marked.

● When consent is received begin 
assessments. 

● Complete all assessment within 45 days of 
the original consent.



Adding Assessments
The initial evaluation:

a. Must be conducted within 45 school days of receiving parental 
or adult student consent for the evaluation, unless the initial 
evaluation was requested by DCFS, in which case it must be 
conducted within 30 calendar days (53A-15-304.5)



Adding Assessments
The time frame shall not apply to an LEA if:

a. The parent of a student repeatedly fails or refuses to produce 
the student for the evaluation; or

b. The adult student repeatedly fails or refuses to participate in 
evaluation activities; or 

c. A student enrolls in a school served by the LEA after the 
relevant timeframe has begun, and prior to a determination by the 
student’s previous LEA as to whether the student is a student 
with a disability.

d. The exception in Rule II.D.3.c applies only if the subsequent 
LEA is making sufficient progress to ensure a prompt completion 
of the evaluation, and the parent or adult student and subsequent 
LEA agree to a specific time when the evaluation will be 
completed.



Adding Assessments
Sec. 300.309 (c)
The LEA must promptly request parental consent or consent of 
the adult student to evaluate the student to determine if the 
student needs special education and related services, and must 
adhere to the 45-school-day evaluation timeframe, unless 
extended by mutual written agreement of the student’s parent(s) 
or adult student and a group of qualified professionals:

(a) If, prior to a referral, a student has not made adequate 
progress after an appropriate period of time as determined by the 
LEA when provided appropriate instruction, and

(b) Whenever a student is referred for an evaluation.



What if the team recognizes that the 
student needs services in additional 
areas, but it is in an area that wasn’t 

originally tested or consented for on the 
eligibility evaluation?



What if the student is already “in the club” but needs 
more services?

❏ Discuss with IEP team members the concern(s)
❏ Gather all data in area(s) of concern

If data shows that student’s education is being impacted:

❏ Discuss concerns with parents
❏ Create draft IEP or IEP amendment 
❏ Enter information into area of concern’s PLAAFP

❏ Make sure to include data (“according to…), impact statement, and 
RTI data (why are you adding the service).

❏ Add goal(s) in area(s) of concern
❏ Add service minutes for area(s) of concern  
❏ Hold a meeting with the entire IEP team and discuss proposed changes
❏ Finalize draft
❏ Obtain signatures
❏ Start implementing changes made



What if a team member is not able to attend the eligibility 
meeting?

Before the meeting date, the team member should: 
❏ Contact parents and discuss the formal and 

informal testing that they completed.  
❏ Write a summary of their information and send it 

home to the guardians.  
❏ Send home an excusal form to be signed by the 

guardians. 
❏ Attach your summary to the excusal form and keep 

it with the IEP
❏ Talk with team about your observations and ideas 

for the eligibility and IEP.  



What if a team member 
is not able to attend the 
entire eligibility meeting 
and has to leave early?



Parent returns the permission to test with all 
the boxes checked?

● Call the parent for clarification of why they 
checked additional boxes.

● Give further explanations of why we may not 
need to assess in all the areas.

● If further, clarification is needed then schedule a 
meeting. 

● Decide as team if the additional areas are 
needed.

● Reprint a new Consent to Evaluate and send 
home.



Parent returns the permission to test with all 
the boxes checked?

● Take a look at your data review process and; 
○ Determine how you can better clarify in the 

future why all the assessment areas may 
not be needed. 

○ Ensure that you have well written meeting 
notes.

○ Ask clarifying questions to parents to check 
their understanding of the evaluations and 
the process. 



Parking Lot Questions: 
1. How do I know that the high school looks at the courses of study that I put in their transition plan? Is that part of their 

registration? How can I ensure the students get into those classes? 
a. Collaborate with your high school counselors as well as the resource teacher to create a plan.  Could they fill 

out a “course request” with their transition survey before their IEP meeting? 
b. We are working on tools to create a “4 year plan” for skyward with counselors.   

2. Do we put spelling data on a ERS? How do we then test/show that? 
a. You can put spelling data on the ERS.  The KTEA has a subtest for spelling.  You can’t qualify in just spelling, 

but it can give you good information for writing. 
b. AimsWeb has progress monitoring for spelling (does cost money)

3. When do we mark the rule out for economic/environmental disadvantage? 
a. I think as long as they are getting the same access to the services within the school? We will discuss it with 

the SEL team and get more information for this question.  
4. Addressing the economic and cultural needs of our students.  Barriers of the family.  More emphasis on addressing 

these issues by utilizing our SEL staff.  
a. More information to come

5. How do I find vision/hearing screeners on Skyward? 
a. We are working with IT.  At this time, talk to your front office secretary.    

6. OHI criteria states the student health impairment must require special education AND related services: Do they need 
both? 

a. More information to come
7. What do you do if parents have not returned 2nd consent form and could potentially go over 45 days of first consent? 

a. You will complete what you have within the 45 days and possibly open a new eligibility timeline.  This will be 
with a new data review.  



Parking Lot Continued..

1. Make a checklist for each classification with detailed steps for initial and re-eval
a. We will look into how to do this with all the moving parts of the process.  

2. If a child with severe disabilities only knows and speaks Spanish, then where should we begin for reading and communication 
goals? English? Spanish? 

a. I would consult with ALS to see if they have a recommendation to ensure their second language needs are being met.  
On the IEP, start with the basics of language and phonemic awareness.  

3. What do you do for students that are chronically absent/have attendance issues?
a. First try to solve the reason behind the attendance issues: family, friends, struggling with school, part-time job? 

Connect with the family and document a possible plan to help support the student when they are in school.  Look at the 
data while they are in school.  How do we address the behavior pattern?  Document all of the calls home and how 
often the school has reached out to the family.  

4. Initial Evaluation: Data Review? Referral doesn't require a parent signature, how do we detail the review of data for the initial 
eval?  

a. Typically the schools have a form/system they use during the SST process.  You would attach the referral form to the 
information from that process.  You can use the data review as a tool if your school doesn’t currently have a form. Write 
in the data review that it is for an initial. 

5. Meeting Excusal: Need to add a box for “team member left early”
a. That is a possibility. We would still need teams to know that the parents have to be informed before the day of the 

meeting that a team member may leave early.  The team member being excused should have written documentation 
about their discussion with the parents.  We are discussing why this would need to be utilized.  



Thanks!!



You 
made 

it!!



Specially Designed 
Instruction 
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High-Leverage Practices (HLP)
https://highleveragepractices.org

High-leverage practices are frequently occuring, 
essential educational practices that all special 
educators should know how to do.  These practices are 
evidence based, meaning that they reflect effective 
methods that when successfully implemented can 
improve results for struggling learners.  They also 
are broadly applicable across content areas. 
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Four Intertwined Areas of Practice

Collaboration
Assessment

Social/Emotional/Behavioral
Instruction
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Collaboration

➢ HLP 1 - Collaborate with professionals to 
increase student success
○ Gen ed, parapro, support staff

➢ HLP 2 - Organize and facilitate effective 
meetings with professionals and families

➢ HLP 3 - Collaborate with families to support 
student learning and secure needed services
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Assessment

➢ HLP 4 - Multiple sources of information is used 
to develop a comprehensive understanding of 
student's strengths and needs

➢ HLP 5 - Interpret and communicate assessment 
info. with stakeholders to collaboratively design 
and implement educational programs

➢ HLP 6 - Use assessment data analyze 
instructional practices, adjust to improve 
outcomes
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Social/Emotional/Behavioral

➢ HLP 7 - Establish a consistent, organized and 
respectful learning environment

➢ HLP 8 - Provide positive and constructive 
feedback to guide students’ learning

➢ HLP 9 - Teach social behaviors
➢ HLP 10 - Conduct FBA to develop individual 

student behavior support plans
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Self Evaluate

Consider the list of Instructional HDL’s

On a scale of 1-5 how frequently do you use this 
practice?
On a scale of 1-5 how well do you understand this 
HDL?
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Explicit 
Instruction



What is Explicit Instruction? 

“Explicit instruction is characterized by a series of 
supports or scaffolds, whereby students are guided 
through the learning process with clear statements 
about the purpose and rationale for learning the new 
skill, clear explanations and demonstrations of the 
instructional target, and supported practice with 
feedback until independent mastery has been 
achieved.” (Archer & Hughes, 2011, p. 1)



Explicit Instruction: What is it?

Involves teaching a specific skill or concept in a highly structured 
manner. 

During explicit instruction, the teacher:

● Clearly identifies the expectations for learning
● Highlights important details of the concept or skill
● Gives precise instructions
● Models concepts or procedures
● Connects new learning to previously learned material
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Intensive 
Instruction



Intensive instruction

● This is the practice that refers to the Intensity 
of instruction or intervention

● The decision about increasing instructional 
intensity is based on progress monitoring.
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● 30-50% of students who receive targeted 
instruction will not respond adequately and will 
need more intense instruction

● Intensive instruction is based on the process of 
instruction and intervention, not the product



Quantitative Changes and Qualitative Changes

Quantitative
● Change dosage of time
● Change learning 

environment to promote 
attention and 
engagement

Qualitative
● Combine cognitive 

processing strategies 
with academic learning

● Modify the delivery of 
the instruction
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Examples could be:

➢ Increase time
➢ Increase frequency of sessions
➢ Decrease group size
➢ Teach routines and/or cues
➢ Check for understanding frequently
➢ Include students in goal setting



Intensive interventions Categories Checklist

71



72

SDI



34 C.F.R. §300.39(b)

• Specially designed instruction means: Adapting, as 
appropriate to the needs of an eligible child under 
this part, the content, methodology, or delivery of 
instruction— 

• (i) To address the unique needs of the child that 
result from the child's disability; and 

• (ii) To ensure access of the child to the general 
curriculum, so that the child can meet the 
educational standards within the jurisdiction of the 
public agency that apply to all children.



Specially designed instruction means: Adapting, as 
appropriate to the needs of an eligible child under 
this part, the content, methodology, OR delivery of 
instruction— 

• (i) To address the unique needs of the child that 
result from the child's disability; AND

• (ii) To ensure access of the child to the general 
curriculum, so that the child can meet the 
educational standards within the jurisdiction of the 
public agency that apply to all children.
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• Specially designed instruction means: Adapting, as 
appropriate to the needs of an eligible child under 
this part, the content (what), methodology (how), or 
delivery(who, where, when) of instruction— 

• (i) To address the unique needs of the child that 
result from the child's disability; and 

• (ii) To ensure access of the child to the general 
curriculum, so that the child can meet the 
educational standards within the jurisdiction of the 
public agency that apply to all children.
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Specially designed instruction means: Adapting, as appropriate (a service 
that is under the supervision of a licensed professional) to the needs of 
an eligible child under this part, the content (what) , methodology (how) , 
or delivery (who, where, when) of instruction— 

• (i) To address the unique needs (student specific, individualized) 
of the child that result from the child's disability(based on teaching 
skills, unique instruction to make progress towards annual goals); and 

• (ii) To ensure access of the child to the general curriculum , so 
that the child can meet the educational standards (instruction that allows 
the student to make progress in the general curriculum, close the gap) 
within the jurisdiction of the public agency that apply to all children 
(supplemental).



Address the unique, student specific needs that result from the child's 
disability AND
Ensure access to the general education curriculum (what all students 
get) and supplement the general education curriculum with 
instruction that allows the student to make progress and to close the 
gap in academics performance compared to general education peers.
By providing a service, under a licensed special educator (including 
related services),that teaches skills OR provides unique instruction 
to allow the student make progress towards annual goals, AND that 
appropriately adapts the what, how, who, where, OR when (content, 
methodology, delivery) of instruction. 
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By providing SDI I will…..



Your turn
In a group of 3 or 4….
Read the scenario.
Decided as a group if the service provided is SDI.
 If it is why? 
If not why? 
If not what would make it SDI? 
Write answers on 3x5 card and turn it in. 
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Scenario 1- Elementary

81

Pancho is a 2nd  grade student in a resource math class.  The teacher 

splits the 8 students into 2 groups focusing on the grade based standard 

of solving one and two step word problems within 100. Group 1 is 

working with a para on adding and subtracting within 20. Group 2 is 

working on using addition and subtraction within 20 to solve one step 

word problems with the teacher. Both groups are being color by number 

worksheets of addition and subtraction within 20.  Students are working 

independently and teacher/para is checking answers . Pancho is in group 

2 and he  is showing that he is not making progress on one step work 

problems but does do well on addition and subtraction within 20.  The 

teacher determines that Pancho needs to be moved back to group 1. 



Scenario 2 - Elementary School
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Charley a 4th grade student,in a special class. The 4th grade 
standard being addressed is: students are able to ask and answer 
questions referring to the text and inferencing. Charley’s group is 
working on asking and answering questions about key details. The 
teacher is modeling highlighting key details. After modeling, 
students work in pairs to ask and answer questions about the text. 
The teacher provides specific feedback and praise to students.  Data 
shows that Charley is not demonstrating proficiency answering 
questions. The teacher pulls Charley aside and models think aloud 
skills to answer questions about the text. The teacher has Charley 
repeat the think aloud and implements errorless teaching.



Scenario 3- Elementary School
Pancho is a 2nd  grade student in a special class.  The teacher splits the 

8 students into 2 groups focusing on the grade based standard of odd 

and even numbers.  Group 1 is working with a para on counting to 10.  

Group 2 is working on putting objects into groups. Both groups are 

using manipulatives.  Students are working independently and 

teacher/para is checking answers . Pancho is in group 2 and he  is 

showing that he is not making progress on equal grouping , but does 

do well on counting to 10.  The teacher determines that Pancho needs 

to be moved back to group 1. 
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Thanks!
More to come!!!



Schedule
8:00-8:10- housekeeping/rules- 10 minutes
8:10-8:40- Mythbusters- 30 minutes (Michele, Derick, Andrew, Cami)
8:40-8:50- brain break ( Michele, Allison)
8:50-9:50- Standard Based IEP (Carin, Ana, Allison)- 60 minute
9:50- 10:00- break
10:00-10:30-Transition- soft skills- student-led IEP’s, student advocacy (accommodations) (Melany/Linda)
10:3010:50-Review IEP Binder
10:50-11:00- Curriculum table


